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Abstract 
As the birth rate in Japan continues to decline, there is a growing need to ensure the availability of highly 
qualified foreign professionals. In order to attract more international students, it is necessary to understand the 
variables from the academic and daily life that international students face in Japan. This study shows the 
variables that influence academic satisfaction, daily life satisfaction and the relationship between these variables 
for Peruvian students serving as Monbukagakusho scholars in Japan. This study also describes the 
Monbukakusho scholars experience in their academic and daily life in Japan, which has a unique culture. Mix 
methodology was used in this study. The quantitative model based on individual data taken from a survey 
administered to Peruvian Monbukagakusho students, who were studying or are continuing their studies in Japan. 
The results show that the dependent variables and academic satisfaction are significantly related to language 
difficulties. Regarding the second dependent variable of, daily life satisfaction, we find a significant relationship 
between those who choose to study in Japan for cultural reasons and those, who study in shared laboratories and 
the type of scholarship received. Economic factors such as financial scholarship values are not related to 
dependent variables. A qualitative design of grounded theory was used as a framework to explore the experiences 
of Monbukagakusho students’ definition of academic and daily life satisfaction in Japan. Five relevant Japanese 
codes stand out from the interviews; cohai-sempai, tatemae, honne, omoiyari and aisowarai. 
Keywords: academic satisfaction, daily life satisfaction, international students, Monbukagakusho, scholarships, 
Peruvian students 
1. Introduction 
1.1 Background 
According to a report presented by the MEXT (Ministry of Education, Culture, Sport, Science and Technology of 
Japan), the number of international students studying in Japan in the 2017 academic year amounted to 
approximately 276,000 with 9,166 sponsored by the Japanese government. Most foreign students awarded 
scholarships by the Japanese government originated from Asian countries such as China, accounting for students 
1064 students in the 2017 academic year. The 2008 “Plan for 300,000 Foreign Students”, created as a target for 
the year 2020 is sponsored by the Japanese government. The plan’s objective is to render Japan more open to the 
rest of the world. As the birth rate in Japan continues to decline, there is a growing need to ensure the availability 
of highly qualified foreign professionals. The policy was also developed to promote the participation of young 
people and women in Japanese society and to sustain the country’s future development. As such, based on the 
“Japan Recovery Strategy” and the “Second Plan for the Promotion of Basic Education” (Cabinet Decision on 
June 14th, 2013), it was decided that the number of international students should increase to 300,000 by 2020. 
(Minister of Education Culture, Sports, Science and Technology-Japan [MEXT], 2018). Therefore, it is 
important to determine how international students overcome social, academic and cultural changes to their daily 
and academic lives as foreign students in Japan while pursuing their academic goals at Japanese universities. 
Monbukagakusho Scholarships are offered to applicants in more than 168 countries where application 
characteristics and programs developed are largely similar. Accordingly, this study analyzes the case of Peruvian 
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Monbukagakusho scholars in Japan. International students in Japan needs to understand the adjustment problems 
faced by other international students experienced in Japan to give support. Based on this assumption, the 
objective of this study is to find the variables that influence Academic Satisfaction, Daily Life Satisfaction and 
the relationship between these variables for Peruvian students serving as Monbukagakusho scholars in Japan. In 
addition, how Monbukakusho scholars experience their academic and daily life in Japan which is ignored in 
existing research. 
1.2 Research Statement, Objective and Questions 
The 2008 “Plan for 300,000 Foreign Students”, created as a target for the year 2020 is sponsored by the Japanese 
government. The plan’s objective is to render Japan more open to the rest of the world. As the birth rate in Japan 
continues to decline, there is a growing need to ensure the availability of highly qualified foreign professionals. 
The policy was also developed to promote the participation of young people and women in Japanese society and 
to sustain the country’s future development. As such, based on the “Japan Recovery Strategy” and the “Second 
Plan for the Promotion of Basic Education” (Cabinet Decision on June 14th, 2013), it was decided that the 
number of international students should increase to 300,000 by 2020. (Minister of Education Culture, Sports, 
Science and Technology-Japan [MEXT], 2018). Therefore, it is important to determine how international 
students overcome social, academic and cultural changes to their daily and academic lives as foreign students in 
Japan while pursuing their academic goals at Japanese universities. However, the literature does not present 
current data on international students studying in developed countries with special social codes such as Japan, 
which is socially, culturally and economically distinct from other developed countries. There has been limited 
research on the experiences of foreign students in Japan and especially regarding their levels of Academic 
Satisfaction and Daily Life Satisfaction. Accordingly, the study used a mixed methodology to answer the 
following questions; first; Which variables influence the daily lives and Academic Satisfaction of Peruvian 
Monbukagakusho scholars most in their pursuit of academic objectives in Japan?; second: What is the 
relationship between Daily Life Satisfaction and Academic Satisfaction for Peruvian Monbukagakusho scholars?; 
third; How Monbukakusho scholars experience their academic and daily life in Japan?. The hypothesis of this 
study is that statistically significant variables explain the daily life and academic satisfactions of Peruvian 
scholar and there is a relationship between “daily life satisfaction” and “academic satisfaction” for Peruvian 
Monbukagakusho scholars in their pursuit of their academic goals in Japan. The objective of my study is to 
analyze the variables that influence Monbukagakusho students’ academic lives in Japan and levels of satisfaction 
generated by these variables throughout their stay in Japan as international students (referring to Peruvian 
Monbukagakusho scholars). The studied variables may improve the daily lives and academic experiences of 
future student scholars with Monbukagakusho Scholarships studying in Japan. This paper will be organized as 
follows: section two is dedicated to the literature review; the third section describes the research methodology; 
section four presents the quantitative analyzes and results; section fifth present the qualitative analyzes and 
results; and the last section presents the conclusion.  
2. Literature Review 
2.1 Peruvians in Japan and the Mombukagakusho Scholarship 
Most Peruvians living in Japan can be divided into two groups. The first group includes Peruvian Nikkei who 
entered Japan with Japanese descendent visas. “Their purpose was to work, save money and return to Peru. 
However, after two decades, they continue working and residing in Japan with their families” (Lagones, 2016, p. 
1). The other group composed of Peruvian international students, upon whom this article focuses. Although 
studying as a Peruvian Monbukagakusho fellow will be very different from studying as a Peruvian resident alien, 
those who do not have visa problems but are immersed in the Japanese educational system. However, Lagones 
(2015) noted that “Japan is not prepared at all for foreign residents. Japanese school law accepts any foreign 
children to enter the elementary and junior high school as Japanese children do, but all the lessons are taught 
only in Japanese” (p. 268). In the case of Peruvian as international students, lessons are taught in English, 
compare with the other ones who are residents in Japan. Therefore, the main difficulty that they encounter relates 
to financial problems and applications to student visas that allow them to continue with their academic objectives. 
Applicants for the Monbukagakusho Scholarship received support in these ones, but they are willing to face 
considerable challenges related to living in a country that is culturally, religiously and socially different.  
First, there are a variety of programs for studying in Japan, that can be completed with grants from the Japanese 
government (e.g., the Monbukagakusho Scholarship) designed for foreign students with private funding or 
through short-term programs. Monbukagakusho Scholarships are offered to applicants in more than 168 
countries where application characteristics and programs developed are largely similar. Therefore, the sample of 
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clear example of this trend is observed in the United States, for which the findings reveal that international 
students face various challenges. Such students must deal with new people, societal customs, school systems and 
psychological and behavioural changes in adapting to their new environment. Such findings pertain to academic, 
social and cultural factors (Wu, Garza, & Guzman, 2015).  
Liu, in his research on international students’ decisions to move to Japan, found that an interest in Japanese 
culture has a positive effect on international students’ decisions to stay in Japan. On the other hand, Liu (2016) 
noted that language barriers serve as the most significant obstacle to this goal (p. 8). In 2003, Tamaoka, 
Ninomiya, and Nakaya concluded, “Japanese language ability is not necessarily required to communicate with 
supervisors and in conducting research” (p. 125). However, it should also be considered that the objective of 
studying abroad is to “gain experiences in the host country rather than abandoning its cultural heritage and 
adopting a cultural one where international students live for a relatively short period (Forbes-Mewett & Nyland, 
2008; Kingston & Forland, 2008), where language constitutes an important part of this process” (cited in 
Newsome, 2016, p. 196).  
In general, “Half of all international students go to five English-speaking countries: Australia, Canada, the 
United States of America, New Zealand and the United Kingdom” (UNESCO, 2018, p. 42). Additionally, “in 
several Asian countries with declining birth rates and ageing populations, such as Japan, higher education opens 
to foreign students” (UNESCO, 2018, p. 42). Therefore, it is important to consider that Japanese universities 
have a hierarchy- based system that plays an important role in academic relationships for foreign students in 
Japan. Researches have explained that the role of the academic advisor and the personal tutor as social support. 
(Yamamoto et al., 1986; Hicks, 1988). 
These differences and the lofty academic goals that students pursue are limited when there are no academic 
resources available to inform them of the changes that come with becoming an international student in Japan. 
Therefore, it is vital to not only determine the benefits that this scholarship offers but to also identify the 
limitations and experiences of scholars and former grantees of the Monbukagakusho Scholarship in helping 
award recipients achieve a satisfactory academic experience and a satisfactory way of life while studying in 
Japan.  
Specifically, four major categories emerged from the previous studies that will be analyzed to explain the levels 
of Academic Satisfaction and Daily Life Satisfaction of foreign students: (1) academic relationship; (2) daily life 
troubles;(3)motivation for the host country; (4) personal characteristics; and (5)economic.  
3. Research Methodology 
To test the hypothesis and answer the research questions; the study employs data from a mixed-method approach 
to research. For the quantitative analysis, I used the responses from the Dichotomous and rating scale questions 
(Closed-Ended Format) as an input to estimate an ordinal regression model. For the qualitative study, I used a 
deep interview with current Monbukagakusho students to explain their experiences of while they stay in Japan.  
3.1 Data Collection 
Data used for the present investigation were provided by student scholars and former grantees who have been 
recipients of the Monbukagakusho Japanese Scholarship (MOJAS). Surveys of Peruvian Monbukagakusho 
Scholarship students (SMSPS-Japan) were administered using Google online services, via email. According to 
Meho (2006), online communication can support some interviewers to express themselves (p. 1289). The 
SMSPS-Japan survey was designed by the researcher to identify and document experiences with the MOJAS 
before and during their studies in Japan to identify the variables that most heavily influence satisfaction with the 
MOJAS program in terms of academic and Daily Life Satisfaction and in terms of obtaining international student 
certification in Japan. The survey used semistructured open- and close-ended questions. The investigation also 
used qualitative data derived from interviews to clarify and support the quantitative results. 
3.2 Data Description 
Hill et al. (2005) recommend that sample from homogeneous composition could be selected randomly. A total of 
20 scholars and ex-grantees of Monbukagakusho scholarships who had completed their studies in Japan were 
studied. The participants have the following characteristics: (a) Peruvian nationality and (b) past scholars and 
ex-grantees Monbukagakusho scholarships from the Japanese government. The 20 participants are Peruvians; 60% 
are men and 40% are women; 95% are single and 5% are married without children; they are aged 19 to 33 years; 
23.8% are Japanese descendants (Nikkei), and 76.2% are non-Nikkei Peruvians. Regarding academic focuses, 
38.1% studied science, 28.6% studied the humanities, 28.6% studied engineering and 3.7% studied medicine. 
Regarding types of scholarships received, 71.4% of the students received postgraduate scholarships, 9.5% 



ass.ccsenet.org Asian Social Science Vol. 15, No. 9 2019 

57 
 

received undergraduate scholarships, 9.5% received teacher training scholarships, 4.8% received technical 
scholarships and 4.8% received Japanese and culture scholarships. It is worth noting that regarding the students’ 
activities in Peru before entering the scholarship program, 61.9% were working and studying, 19% were only 
studying and 19% were only working. In addition, 25% of the respondents had previously travelled to Japan for 
various reasons. Studies were carried out in, Tokyo, Yamagata, Tsukuba, Kyoto, Osaka, Chiba, Sapporo, 
Fukuoka, Nagasaki, Kashima, Hiroshima and Nagoya. Regarding the students’ Japanese language abilities, 71.4% 
had not completed the Japanese Language Proficiency Test (JLPT) and only 28.6% had taken it. Of the group of 
respondents who did complete the Japanese exam, 16.7% had completed Level N5, 33.3% had completed Level 
N4, 33.3% had completed Level N3 and 16.7% had completed Level N2. Levels N1 and N5 of the official 
Japanese Language Proficiency Test (JLPT) respectively test for the highest- and lowest levels of proficiency. 
Regarding English language proficiency, 76.2% had taken an international exam in English, and 23.8% had not. 
4. Quantitative Analysis 
The present study examines the most important variables that affect the Academic Satisfaction of Peruvian 
international students in pursuit of their academic objectives in Japan and their levels of Daily Life Satisfaction 
using a quantitative method. I consider funds allocated through each scholarship, types of scholarships received 
levels of satisfaction with such scholarships and part-time work performed by the students in Japan, as economic 
factors that can strengthen academic levels of satisfaction and Daily Life Satisfaction among students in Japan.  
Other factors may also influence students’ levels of academic and Daily Life Satisfaction while studying in Japan. 
The first relates to the academic environment involved, as this would affect students’ satisfaction with social 
networks in their daily and academic lives. The second concerns social problems experienced in daily and 
academic life. The motivation to study in Japan could also influence levels of academic and Daily Life 
Satisfaction. For example, some students may decide to study in Japan due to their interest in manga culture. 
Finally, the personal characteristics of the students are evaluated 
4.1 Description of Independent Variables  
The independent variables were obtained through the SMSPS-Japan survey and were grouped into 5 categories: 
Personal characteristics, Motivation, Daily Life, Academic and Economic. In this study, 10 models were 
estimated, of which 5 pertain to the level of 
Academic Satisfaction while the rest pertain to Daily Life Satisfaction. For each model, only independent 
variables (𝑿𝒏) belonging to a certain category were used. 
a. The first category of Personal Characteristics, measures the following variables: 
• Gender: Indicates the participants’ gender (1 = Female, 0 = Male),  
• Marital Status: Indicates the participants’ marital status (1 = Married, 0 = Single), 
• Nikkei: Indicates whether the respondent is a Japanese descendant (1 = yes, 0 = no), 
• Age: Indicates the participant’s age at the time of receiving the scholarship (3 = 34-30, 2 = 25-30, 1= 21-25, 
0=18-25), 
• Major: Indicates the participants’ university major (3 =Engineering, 2 = Medicine, 1 = Science, 0 = 
Humanities). 
b. The second category, namely, Motivation measures the following:  
• Culture: Indicates whether the respondent wants to study in Japan for cultural reasons. (1 = yes, 0 = no), 
• Education: Indicates if the respondent was motivated to study in Japan in search of quality education (1 = yes, 
0 = no), 
• Scholarship: Indicates if the respondent was motivated to study in Japan due to benefits provided by the 
scholarship (1 = yes, 0 = no), 
• Work: Indicates whether the respondent was motivated to study in Japan due to future career prospects (1 = yes, 
0 = no), 
c. The third category, Daily Life, measures the following variables: 
• Culture Shock: Indicates if the respondent experienced problems related to experiencing a culture shock during 
his or her stay in Japan (1 = yes, 0 = no), 
• Language Barrier: Indicates if the respondent experienced problems related to language barriers during his or 
her stay in Japan (1 = yes, 0 = no), 
• Friendship: Indicates whether the respondent experienced problems related to friendship during his or her stay 
in Japan (1 = yes, 0 = no), 
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• Professor: Indicates if the respondent experienced problems related to his or her professors during his stay in 
Japan (1 = yes, 0 = no), 
• Weather: Indicates whether the respondent experienced problems related to climatic patterns during his or her 
stay in Japan (1 = yes, 0 = no), 
• Travel Abroad: Indicates if the respondent had the opportunity to travel abroad during his or her their stay in 
Japan (1 = yes, 0 = no). 
d. The fourth category, Academic, measures the following variables: 
• Relationship with professor: Indicates if the respondent experienced positive relationships with his or her 
professors (0 = Not Good, 1 = Fair, 2 = Good), 
• Office relationships: Indicates whether the respondent experienced positive relationships with the university's 
international office (0 = No Good, 1 = Fair, 2 = Good), 
• Research Laboratory: Indicates if the respondent completed his or her studies at a shared or private laboratory 
(0 = Shared, 1 = Private). 
e. The fifth category, Economy, measures the following variables:  
• Type of Scholarship: Indicates the type of scholarship received by the respondent (0 = Undergraduate, 1 = 
Postgraduate, 2 = Teacher Training, 3 = Technical, 4 = Japanese Training), 
• Scholarship satisfaction: Indicates if the respondent is satisfied with the benefits that the scholarship offers (1 = 
yes, 0 = no), 
• Scholarship amount: Indicates the monetary value of the scholarship received (0 = Up to 100,000 ¥, 1 = 
100,000 ¥ ~ 150,000 ¥, 2 = 150,000 ¥ ~ 200,000 ¥, 3 = More than 200,000 ¥), 
• Part Time Job: Indicates whether the respondent engaged in part-time work during his or her stay in Japan (1 = 
yes, 0 = no).  
The below Table 1 shows the five categories and the descriptive statistics of the variables used in this research 
work: 
Table 1. List of Data  

Categories Variables Obs Mean Std. Dev. Min Max

a. Personal Characteristics 

Gender 20 0.4 0.50 0 1 
Marital status 20 0.1 0.30 0 1 

Nikkei 20 0.25 0.44 0 1 
Age 20 0.6 0.50 0 1 

Major 20 1.25 1.16 0 3 

b. Motivation 

Select_culture 20 0.55 0.51 0 1 
Select_education 20 0.7 0.47 0 1 

Select_scholarship 20 0.85 0.36 0 1 
Select_work 20 0.2 0.41 0 1 

c. Daily Life 

Trouble_culture 20 0.55 0.51 0 1 
Trouble_language 20 0.65 0.48 0 1 

Trouble_friend 20 0.3 0.47 0 1 
Trouble_professor 20 0.3 0.47 0 1 
Trouble_weather 20 0.3 0.47 0 1 

Travel_abroad 20 0.65 0.48 0 1 

d. Academic 
Professor_relationship 20 0.4 0.50 0 1 

Office_relationship 20 0.15 0.36 0 1 
Research_lab 20 0.35 0.48 0 1 

e. Economic 

Type_of_sch 20 1.25 0.91 0 4 
Scholarship_satisfaction 20 0.8 0.41 0 1 

Scholarship_amount 20 0.15 0.48 0 2 
Part_time 20 0.5 0.51 0 1 

Source: author 

4.2 Description of Dependent variables 
The regression model used is the ordinal probit using the following dependent variables: 
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Sୟ: Level of Academic Satisfaction on a scale of 1 (not satisfied) to 5 (very satisfied). Sୢ: Satisfaction with daily life, on a scale of 1 (not satisfied) to 5 (very satisfied). 
4.3 The Regression Model: Ordinal Probit 
In order to understand the relationship between the dependent and independent variables, I used a regression 
model approach. Therefore, I chose the ordinal probit model because our dependent variables are categorical 
ordered variables, and the probit model has been widely used in previous studies.  
The estimation equation used is as follows: 

Sୟ = ෍ 𝛼௡𝑋௡ே
௡ୀଵ = αଵ𝑋ଵ + ⋯ + 𝛼௡𝑋௡ 

Sୟ: The level of Academic Satisfaction (dependent variable) 𝛼௡: Coefficient of the independent variable (n) 𝑋௡: Independent variable (n) 
N: Number of variables by category (Personal characteristics, Motivation, Daily Life, Academic and Economic) 

Sୢ = ෍ 𝛼௡𝑋௡ே
௡ୀଵ  = α଴𝑋଴ + ⋯ + 𝛼௡𝑋௡  

Sୢ: Daily Life Satisfaction (dependent variable) 𝛼௡: Coefficient of the independent variable (n) 𝑋௡: Independent variable (n) 
N: Number of variables by category (Personal characteristics, Motivation, Daily Life, Academic and Economic) 
4.4 Quantitative Results and Discussion 
According to the first hypothesis, there should be statistically significant variables that explain the Daily Life and 
Academic Satisfaction of Peruvian Monbukagakusho scholars who pursue their academic goals in Japan based 
on, variables of four categories: Motivation, Daily life, Academic and Economic. 
For Motivation, we find no significant variable in terms of Academic Satisfaction. However, “Selection of 
culture” presents a positive estimated coefficient with respect to Daily Life Satisfaction, showing that those who 
choose to study in Japan due to its culture, exhibit a higher level of Daily Life Satisfaction. Students who are 
interested in Japanese culture are more motivated to understand Japanese social codes in their daily lives. 
Next, for Daily Life, “Trouble with language” presents a negative estimated coefficient with respect to Academic 
Satisfaction. Thus, students who stated that they did not experience problems with the Japanese language 
exhibited a higher level of Academic Satisfaction. This is partly the case because English proficiency in Japan is 
not high, as only certain Japanese are required to address this gap in Japan. Second, those who understand the 
local language develop a stronger understanding of Japanese social codes. For Daily Life Satisfaction, no 
significant variables were found. 
For the Academic category, with respect to Academic Satisfaction, no significant variables were found. However, 
for daily satisfaction, a significant relationship was found for the “Research lab” variable. Thus, students 
working in shared laboratories with other students enjoy more academic networking opportunities, rendering 
them more satisfied with their daily environment. Most students speak English at the universities where they 
study, allowing them to form social networks based on information that will prove useful outside of and on 
university campuses. 
Further, as most laboratory students are foreign, students do not need to practice Japanese social codes with 
them. 
Furthermore, for the Economic category, with respect to Academic Satisfaction, no significant variables were 
found. Regarding Daily Life Satisfaction, the “Type of scholarship” granted is significantly related to Daily Life 
Satisfaction. In this case, Japanese language scholarship expressed a higher level of Daily Life Satisfaction than 
recipients of the other scholarships. Thus, students more proficient in Japanese are more independent outside of 
and within university campuses due to their language ability even when they cannot engage in social networking. 
As they are not immigrants and live in Japan for a limited period of time, they do not need to engage in social 
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networking, besides doing so in their academic and daily lives throughout their limited stay. Proficiency in the 
Japanese language helps the students better understand Japanese social codes compared to other students. 
Finally, results observed regarding Personal Characteristics are not significant for either dependent variable 
(Academic Satisfaction and daily life).  
Stronger coefficients were found for students citing culture as motivation to study in Japan (1.36) and working in 
a shared laboratory while studying in Japan (-1.35). These two variables have a stronger impact on levels of 
Daily Life Satisfaction. Regarding Academic Satisfaction, the most impactful coefficient corresponds to 
Language barriers” (-1.24), revealing a strong relationship between knowledge of the Japanese language and 
levels of Academic Satisfaction. 
Regarding the second hypothesis, we find a relationship between “Daily Life Satisfaction” and “Academic 
Satisfaction” for Peruvian Monbukagakusho scholars in pursuit of their academic goals in Japan. 
Results obtained from probit ordinal models of the quantitative analysis for the estimation of Academic 
Satisfaction are presented in the table below. 
Table 2. Probit Model Regression: Academic Satisfaction 

Categories Variables Model 1 Model 2 Model 3 Model 4 Model 5

Personal Characteristics 

Gender -0.22 
[0.70] 

Marital_status 0.41 
[0.64] 

Nikkei 0.16 
[0.81] 

Age -0.45 
[0.38] 

Major -0.12 
[0.57] 

Motivation 

Culture 0.21 
[0.70] 

Education -0.28 
[0.66] 

Scholarship -7.09 
[0.99] 

Work 0.93 
[0.25] 

Daily Life 

Culture Shock -0.40 
[0.40] 

Language Barrier -1.24 
[0.03]** 

Friendship 0.00 
[0.82] 

Professor -0.51 
[0.77] 

Weather 0.22 
[0.45] 

Travel_abroad -1.14 
[0.07]* 

Academic 

Professor relationship 0.63 
[0.26] 

Office relationship -6.51 
[0.99] 

Research lab 0.35 
[0.53] 
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Economy 

Type of scholarship 0.56 
[0.10] 

Scholarship satisfaction 0.60 
[0.36] 

Scholarship amount -0.82 
[0.20] 

Part-time job (“Arubaito”) -0.21 
[0.69] 

Constant -2.11 -8.67 -3.83 -6.31 
Z-statistics are shown in parentheses. [*] p < 0.1, [**] p<0.05.                                      Source: author. 
 
Results obtained from the probit ordinal model of the quantitative analysis for the estimation of Daily Life 
Satisfaction are presented in the following table. 
 
Table 3. Probit Model Regression: Daily Satisfaction 

Categories Variables Model 1 Model 2 Model 3 Model 4 Model 5

Personal Characteristics 

Gender 0.77 
[0.24] 

Marital_status 0.68 
[0.46] 

Nikkei -0.22 
[0.76] 

Age -0.50 
[0.35] 

Major -0.46 
[0.06]* 

Motivation 

Culture 1.36 
[0.03]**

Education -0.73 
[0.26] 

Scholarship -1.41 
[0.17] 

Work 0.90 
[0.27] 

Daily Life 

Culture Shock 0.26 
[0.63] 

Language Barrier -0.05 
[0.93] 

Friendship -0.24 
[0.69] 

Professor -0.14 
[0.83] 

Weather 0.42 
[0.52] 

Travel_abroad -0.83 
[0.15] 

Academic 

Professor relationship 0.13 
[0.82] 

Office relationship -0.66 
[0.40] 

Research lab -1.35 
[0.03]** 
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Economy 

Type of scholarship 1.03 
[0.05]**

Scholarship satisfaction 0.13 
[0.85] 

Scholarship amount -0.08 
[0.88] 

Part-time job (“Arubaito”) 0.23 
[0.68] 

Constant -2.59 -3.01 -2.24 -2.56 -0.53 
Z-statistics are shown in parentheses. [*] p < 0.1, [**].                                             Source: author. 
 
Results obtained from the probit ordinal model of the quantitative analysis for the estimation of Daily Life 
Satisfaction considering Academic Satisfaction as an independent variable and vice versa are presented in the 
following table. 
Table 4 shows a strong correlation between “Daily Life Satisfaction” and “Academic Satisfaction.” Therefore, if 
the independent variables enhance Academic Satisfaction, levels of Daily Life Satisfaction should also increase 
due to this correlation. In the same way, if the independent variables enhance Daily Life Satisfaction, Academic 
Satisfaction should increase as well. 
Table 4. Probit Regression Model: Academic Satisfaction vs. Daily Life Satisfaction 

Variable Daily Satisfaction Academic Satisfaction 
Academic Satisfaction 0.8468124 

[0.017]** 
Daily Satisfaction 0.9482428 

[0.011]** 
Z-statistics are in shown parentheses. [*] p < 0.1, [**] p<0.05                                    Source: the author. 
 
5. Qualitative Analyses 
The research, previously described, variables that explain the Daily Life and Academic Satisfaction of Peruvian 
Monbukagakusho scholars. Qualitative analysis is necessary to explain how Monbukakusho scholars experience 
their Academic and Daily Life in Japan. A qualitative design of grounded theory was used to analyze 
Monbukagakusho scholars’ definition of Daily Life and Academic Satisfaction to figure out categories and 
variables that scholars as international students face in Japan. I will focus on finding academic and social codes 
that scholars face in Japan by asking the question: How do Monbukagakusho scholars define their Daily Life and 
Academic Satisfaction as a foreign student in Japan? 
Five Monbukagakusho scholars who are studying at a Japanese public university participate in this research. The 
aim was to add a new approach from the Daily Life and Academic Satisfaction that Peruvian Monbukagakusho 
scholars experienced in Japan. The five interviewed are Peruvians, between twenty-five and thirty-four years old, 
one is married and four singles. The researcher obtains consent from each interviewer before the interview 
started. The interview took place in a public place in Aichi Prefecture Japan. The time expended in the interview 
differs one by one between one and two hours and it was tape-recorded. 
5.1 Data Analysis 
The analysis of the data used the grounded theory; (1) open coding (2) selective coding and (3) Axial coding. 
After the interviewee, the research uses the open coding, to transcript the tape-recorded by sentence analysis, to 
figure out the relevant categories. Then, during the axial coding process, the research figures out the 
subcategories to compare, expand and explore the variation in the phenomena. Finally, the selective coding 
process is used to select the central category.  
5.2 Qualitative Results and Discussion 
According to the quantitative results, there is a strong correlation between Academic and Daily Life Satisfaction. 
Therefore, a qualitative study from the interviewees described Monbukagakusho scholar experiences at Japanese 
universities regarding their Academic and Daily Life Satisfaction throughout their time in Japan. From the 
interviewees, two important issues were analyzed to examine how Peruvian Monbukagakusho students 
challenged (1) Academic Satisfaction and (2) Daily Life Satisfaction in Japan. First, interviewees define the 
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concept of Daily and Academic Satisfaction, to detect their satisfaction in their academic and daily life while 
studying in Japan.  
The interviewers reported many experiences regarding satisfaction in their academic and daily life. Then, open 
coding, axial coding and selecting coding of data analysis figure out two main categories: (1) Pursue academic 
goals for satisfaction and (2) Self-taught and independence for a satisfactory life as a foreign student. 
5.2.1 Pursue Academic Goals for Satisfaction 
According to the interviewees, their concepts of Academic Satisfaction defined in terms of its progression: The 
interviewees reported, “Academic Satisfaction is how you progress. I feel good when I continue with an 
academic speciality that I like and when I can contribute with patience. Satisfaction comes from doing something 
better.” “Academic Satisfaction is achieved when I can meet my learning and academic development goals.” 
“For example, Japan offers resources, equipment, etc., because everything related to engineering requires access 
to resources.” “I try to understand and use Japanese academic rules and skills in order to obtain my academic 
goals.” 
From the previous description of academic satisfaction, the interviewee’s outcome developed two important 
categories for obtaining academic satisfaction in Japan; (1) motivation for academic goals and (2) understanding 
new academic rules and skills from the host country (Japanese codes).  

a. Academic motivation 
If the academic motivation of students is low, it will be difficult for them to take advantages of the benefits of 
studying in a country developed as Japan.  
One respondent, a student who studies engineering, reported, “The impact of science and engineering is global, 
and some Japanese universities focus on supporting projects to be applicated in developed countries.” This 
characteristic link with the academic goals of some post-graduate international students too, “I want to manage a 
research laboratory and obtain funding for a project to help my home country.” Other respondent reported, 
“Some Peruvian foreign students, who successfully finished their studies in Japan, found an academic position in 
Japan.” The academic motivation will help Peruvian students to expand their knowledge through conferences in 
other countries while they are in Japan. “The capacity to travel to other countries, and advantages in terms of 
obtaining a visa from other countries.” 

b. Academic rules: Cohai - Sempai relationships 
In Japan, unlike other countries, academic rules are singular. The terms sempai(first) and cohai (second) mean 
the hierarchy of respect that exists in Japan between the individual who has more experience and the one who 
has less experience without considering age. Therefore, considering the academic experience is relevant, the 
sempai is greater than cohai. The interviewees reported, “Learning is very hierarchical. A Master's student 
cannot say anything to a PhD student. First, I thought they did not want to say anything. When a PhD student is 
talking, the Cohai is silent. For a higher cycle, sometimes the teacher asks the student before entering a Cohai 
job.” “In my case, I dedicate myself to mechanical and control system design. Sometimes there are several 
options, but what the teacher or sempai says must be applied. Even when there is a better approach, it is not used.” 
“Here you adapt to the style of work because there is a friendly environment for successful work and cooperation 
in the laboratory.” “When you attend classes, you must follow academic rules to pass academic courses in Japan.” 
“Studying here to learn, Japan is better than studying in another developed country where I was before.” “In the 
other developed country, they hope that you already know how to complete the academic work in advance.” “In 
the other developed country, they give me the recipe, but they do not teach me as they do in Japan. Here in Japan, 
there is a lot of camaraderies, and everything is worked on as a team. In the other developed country, 
individualism is prioritized.” “Positions in Peru segregate. This does not exist in Japan.” “The sempai stands 
behind the cohai to determine what you are doing and teach you. They do this to guide you. At first, I did not 
understand it, but then I realized that the objective was to do this because how you are to work is pre-determined.” 
I realized this later as I learned more about Japanese culture.”  
5.2.2 Self-taught and Independence for a Satisfactory Life as a Foreign Student 
Regarding Daily Life Satisfaction the respondent reported: 
“Daily Life Satisfaction can be defined as satisfaction with living fully in the social environment in general, 
family life, in academia, etc.” other respondent reported, “Become independent before travelling to the host 
country helped me to assimilate local rules more easily for my Daily Life Satisfaction.” In Japan it is not 
common to have a housekeeper, almost all Japanese even they have a job, they must do household by themselves. 
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And the most difficult to learn for foreign people is the recycling garbage system. As students reported “I do not 
usually cook or clean in Peru. In Japan, I have to cook, clean, recycle and shop by myself.” “In Aichi prefecture, 
I have to separate the trash in five types.” “The public transportation system here and the security are convenient 
to compare to my country”. 
From the previous description of Daily Life Satisfaction, the interviewee’s outcome developed four important 
categories for obtaining satisfaction in their daily life as international scholar; (1) motivation to understand the 
host culture, (2) developing a multicultural network, (3) basic Japanese language and (4) understanding social 
codes of the host country.  

a. Culture motivation 
Before foreign students came to Japan, they realized that Japan has an original culture that would have motivated 
them also. The interviewees reported, “I was highly motivated to come to Japan.” “I came to study the academic 
subject more than to understand the culture, but on the way, I feel more motivated due to Japanese particular 
behaviour (always smiling, extremely kind, just never angry…).” These are because of Japanese codes called 
Aisowarai, Honne and Tatemae. 

b. Multicultural networks 
The interviewees reported, “Learning culture from different countries was one of my goals to become a global 
citizen, I could do it in Japan.” “My multicultural network helped me to understand some social rules from 
different countries, and we could talk in English which is not the native language for any of my multicultural 
friends, this reduces my pressure in the language, and we felt comfortable.” “I experienced initial difficulty 
because I did not know must about the country. I had read about Japan in books, but I had not lived in Japan, 
later I could understand that Japan has special cultural, academic and social codes that would be useful in my 
whole life.” Regarding previous descriptions of multicultural networks, the respondents show a positive point for 
their daily life satisfaction as a foreign student in Japan. 

c. Japanese language  
Studies were completed in English, which is not their native language nor is it the native language for Japanese 
people. The interviewees reported, “Understanding the language is key to being successful in any countries, but I 
needed the Japanese language only for specific things as shopping.” “The language was difficult to learn. I only 
knew the basics of hiragana and Katakana (Japanese alphabet), and the procedures were difficult, but my 
university tutors in charge of me and professors helped me.” “At the hospital there were people who helped me, 
find an apartment, buy a cell phone and so on. There was camaraderie and they invited me to their parties as well. 
You do not feel culture shock because they help you, and they try to make your transition less traumatic.” The 
Monbukagakusho grantees receive the lessons in English, which is not the native language of their Japanese 
teachers either. Therefore, the pressure of the language is not so complicated, but they need to use the basic 
Japanese language for daily life communication. 

d. Japanese Social codes 
In Japan, unlike other countries, the social and academic rules are unique, there are so-called Japanese social 
codes that, in order to be understood, must be lived in Japan, so I will describe the experiences of Peruvian 
students in Japan. The interviewees reported, “I listened that respect, discipline, responsibility and humility are 
more important than intelligence. So, I wanted to know how it is.” “My personal life has benefitted in Japan 
from my Japanese colleagues’ courtesy and collective mentality, which I did not understand at first.” “I am 
currently comfortable at the laboratory; I am doing what I expected to do.” “Social changes were experienced 
after my arrival.” “If you do not know anything about Japanese culture, first, you isolate yourself. But then you 
understand that it would be important to learn about your life.” “Work in collaboration is one Japanese 
characteristic that I learned” “Work for the benefit of the group more than individual success is the key to 
improve your nation.” “I did not like the concepts of Tatemae and Honne very much, as it can be very difficult to 
understand Japanese people because they do not show what they think. Sometimes I thought that they wanted to 
say no but did not. I later processed this and can now understand my colleagues better.” “When I was a research 
student, I liked to ask questions, and at first, they did not tell me the answer until the professor told me. In Perú, 
medicine is based on evidence and not on hierarchies or experience. Here, the emphasis on the hierarchy is 
sometimes correct, but not always.” Another code is called Omoiyari which means: Not engaging in 
inappropriate actions 
“For example, even if you speak only a little Japanese, they will say “You speak Japanese very well.” 
“Sometimes their compliments sound somewhat sarcastic, and they do not sound sincere to us Latinos. They tell 
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you at every moment, it's really about Omoiyari.” 
Honne and Tatemae which means inside and outside of your thinking, do not show outside your negative points. 
“They do not speak directly, and they do not tell you that something can be improved. They always tell you that 
it's okay.” Another Japanese code is called Aisowarai. Smiling is very important to demonstrate kindness to 
others. One student reported “Sometimes, when I say something serious or mention a mistake, Japanese people 
smile. At first, I thought they were not listening to me, but they actually do this because they do not want to show 
that they are worried and create a negative environment even when there is a problem.” 
6. Conclusions 
Regarding the first research question, the quantitative results of this study do not reveal significant effects of 
economic factors (a form of scholarship, scholarship satisfaction, scholarship amount, and part-time job) on 
Academic Satisfaction for Peruvian Monbukagakusho students. However, the type of scholarship received 
shapes student’s Daily Satisfaction in Japan even when the scholarship earned provides less funding than other 
scholarships. Students working in a shared international research laboratory noted a positive effect on their levels 
of Daily Life Satisfaction because such involvement rendered them independent in their academic and social 
lives in Japan because outside of the international lab, students need to understand Japanese social and academic 
rules, as the interviewees explained. Having an interest in Japanese culture can have a positive effect on Daily 
Satisfaction with life in Japan. As some students corroborated it in the qualitative results (interviewees). On the 
other hand, difficulty with language barriers constituted a limitation to Academic Satisfaction for Peruvian 
Monbukagakusho scholars. But learning basic Japanese for communication would be enough, according to the 
qualitative results. 
For the second research question, a strong correlation was found between “Daily Life Satisfaction” and 
“Academic Satisfaction.” To enhance levels of satisfaction among Peruvian Monbukagakusho scholars, one of 
these two variables could be initially addressed.  
According to the third research question, the interviewers reported many experiences regarding satisfaction in 
their academic and daily life. Then, open coding, axial coding and selecting coding of data analysis figure out 
two main categories: (1) Pursue academic goals for satisfaction: motivation for academic goals and 
understanding new academic rules and skills from the host country as Japanese codes. It is important for foreign 
scholars to understand Japan’s uniqueness social and academic codes as the qualitative result described. (a) 
Cohai - Sempai relationships. The terms sempai(first) and cohai (second) mean the hierarchy of respect that 
exists in Japan between the individual who has more experience and the one who has less experience without 
considering age. Therefore, considering the academic experience is relevant, the sempai is greater than cohai. (b) 
Omoiyari refers to not engaging in inappropriate actions. (c) Honne and Tatemae which means inside and outside 
of your thinking, do not show outside your negative points. Another Japanese code is called (d) Aisowarai. 
Smiling is very important to demonstrate kindness to others. The second main category; (2) Self-taught and 
independence for a satisfactory life as a foreign student. The interviewee’s outcome developed four important 
categories for obtaining satisfaction in their daily life as an international scholar; (a) motivation to understand the 
host culture, (b) developing a multicultural network, (c) basic Japanese language and (d) understanding social 
codes of the host country.  
Based on this study’s results, I recommend that more research is required in assessing other Japanese social 
codes experienced by international students in Japan. 
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